
 
 
 
 

 

MEMORANDUM 

 

 

TO: Members of the LSA Executive Committee 

FROM: Pam Rinker 

DATE: March 30, 2011 

SUBJECT: Summary of LSA Curriculum Committee Minutes 

for March 15, 2011 

 

1. Minutes of 3/8/11 were approved. 

2. A request from the English Language Institute to increase the maximum 

number of ELI credits earned toward degree from four to six was 

deferred.  

3. The possibility of revising the final course evaluation forms for LSA 

courses was discussed. 

4. The wisdom of allowing centers to offer concentrations and academic 

minors was discussed. 

5. The committee reviewed an update to courses offered as part of the 

Sophomore Initiative. 

6. A grade grievance template developed by Student Academic Affairs was 

discussed.  

7. The committee followed up on a prior discussion about undergraduate 

certificates. 

 

 

 



  

LSA CURRICULUM COMMITTEE 

Minutes of March 15, 2011 

Present: Evans Young (Acting Chair), Pallavi Abraham, Caroline Canning, Phil Deloria, Ellie Dertz, Tim Dodd, 
Stephen Garcia, Phil Gorman, Lori Gould, Mika Lavaque-Manty, Neil Marsh, Tim McKay, Kristen Moore, 
Jennifer Myers, Esrold Nurse, Sushama Pavgi, JoAnn Peraino, Pam Rinker, Catherine Sanok, Naomi Silver, Donna 
Wessel Walker, and Rebecca Zurier 

Visitor: David R. Smith 

The meeting came to order at 3:10 pm 

MINUTES 

Minutes for 3/8/11 were approved.  

CREDIT LIMITS ON ELI COURSES TOWARD DEGREE 

The committee considered the attached request from the English Language Institute to increase the maximum 
number of ELI credits earned toward degree from four to six. They considered the current maximum of four 
credits reasonable and deferred the request. In order to resubmit this request, ELI was asked to provide 
additional information as follows: a stronger rationale; statistics as to the number of credits earned by students 
who have taken ELI courses over the past few years; and specific courses students might take to earn two more 
ELI credits toward their degree.  

FINAL EVALUATIONS FOR LSA COURSES 

As formulated by Phil Deloria, the Executive Committee requested a discussion of two questions about final 
evaluation forms:  

1. Standard questions: In addition to the four university-wide questions, are there a small set of LSA 
questions chosen from the attached IDQ catalog that might be standardized across all E&E evaluations 
within LSA? Some faculty members request a substantial number of secondary questions, focused on a 
wide range of teaching issues. Others use only the standard four university questions.  
 

2. Team Teaching: Do evaluations for team-taught courses either magnify or diminish evaluation scores? 
Currently, there is no provision in the tenure and promotion process for thinking about the effects of 
team teaching on the evaluation of faculty, particularly when there are differences in the skills and 
abilities of two or more teachers. For example:  

 Does the weaker teacher get better scores than he/she might have, as a kind of coattail effect?  
 Does the stronger teacher get weaker scores than he/she would have, dragged down by the 

weaker teaching partner? 
 Or, might the weaker teacher get weaker scores, since students are directly exposed to a 

comparison with a stronger teacher? 
 Or might the stronger teacher get stronger scores, since students are directly exposed to a 

comparison with a weaker teacher? 

Since the Registrar’s Office has assumed responsibility for administering final course evaluations, the 
Curriculum Committee strongly agreed that now would be an excellent time to request changes, not only in the 
questionnaire items but also in how the response data is processed and reported. Evaluating and assessing 
critical and complex issues such as student learning and teacher effectiveness requires more comprehensive 
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data. Some instructors design their own final evaluations to elicit excellent feedback from students as compared 
to standard E&E forms. In addition, the current broad groupings of faculty are so broad that the rankings in 
quartiles can be misleading. This hardly seems fair when promotion cases rely on instructor scores on the first 
two questions, and do not take into account a myriad of secondary factors that can factor into effectiveness. 

The committee thought it was difficult to use a single final evaluation form across LSA since departments vary 
so widely in terms of curriculum and administration. The current forms also don’t take into consideration 
whether individual students have a strong bias toward particular instructors or if they typically respond 
positively or negatively. For faculty seeking to improve their teaching, open-ended questions often elicit more 
useful information than close-ended ones. In addition, many students with good study skills can learn a lot even 
though they may hate a course itself. These issues become even more complex for evaluating various types of 
team teaching, from alternating lectures to true collaboration.  

The committee recommended forming a smaller group of faculty and students to consider these questions in 
more detail. They asked LSA Student Government representatives to submit questions they considered more 
effective. As related issues, they asked: How can students have better and fuller access to the resulting data, 
preferably as a report of responses to all questions? How can students be convinced that offering feedback to 
instructors is a very serious issue of enormous value to all? What three things would students want to tell others 
about specific courses and instructors? Would it be useful or even possible to tie student evaluations into the 
online Course Guide or the registration process itself?  

Finally, the committee thought it was important to consider the whole literature on these issues, especially 
assessment of student learning outcomes and evaluation of different types of learning. When instructors design a 
course, how can they ensure it will be taught effectively and that the material will be fascinating to students as 
well as themselves? Some instructors have such charisma that students will pay attention to anything they talk 
about! Since the goal of undergraduate education is life-long learning, the critical issue remains: How will 
students make use of this information once they are out in the world? 

Concentrations & Academic Minors Offered by Centers 

The committee reviewed the attached list of concentrations and academic minors that are created from existing 
departmental courses, and remained concerned about diverting resources from departments. For example, since 
the International Institute has no faculty lines of its own, it must draw upon those approved for departments, 
which are LSA’s primary teaching units. Historically, the main goals of the Centers were offering language 
instruction and providing graduate students in area studies with fellowships, rather than contributing to 
undergraduate education. While this is not a pressing issue, the committee will look more carefully at future 
proposals, especially significant overlap in material that warrants excluding specific departmental concentrators 
and minors from earning a minor offered by a center.  

SOPHOMORE INITIATIVE 

With regard to the Dean’s Office pilot effort to increase the number of courses targeting second-year LSA 
students, the University Courses Division provided the attached list of Fall 2011 courses tagged in the online 
Course Guide included in the Sophomore Initiative. Course offerings are expected to change and increase. 

GRADE GRIEVANCE TEMPLATE  

Esrold Nurse, Assistant Dean for Student Academic Affairs, and David R. Smith, Deputy Assistant Dean, 
developed the attached template to provide guidelines for departments in updating their established grade 
grievance process. Some have not done so in twenty years. The Registrar’s Office accepts three basic reasons 
for changing a grade: 1) clerical error; 2) reconsideration of work; or 3) additional work. According to Dean 
Nurse, it is critical that students who go through a grade grievance process feel they have received a just hearing 
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and outcome. Although specifics vary among disciplines and departments, each grade grievance process should 
address common elements such as the following: how to form a review committee; what evidence should be 
required; how to reach an agreement so that cases aren’t endlessly delayed; how to avoid a confrontational 
discussion between faculty and student; and how to identify cases that don’t need to go through a formal 
process.  

UNDERGRADUATE CERTIFICATES 

Neil Marsh, Professor of Chemistry, asked to follow up on the committee’s prior discussions about 
undergraduate certificates, most recently on 1/25/11 when the college approved a proposal that LSA student 
transcripts include a certificate upon completion of Engineering’s Program in Entrepreneurship (PIE). 
Regardless of the merits of any specific proposal, Marsh thought the university’s process for approving and 
managing undergraduate certificates can lead to inequities. In his view, a system of reciprocal agreements (or 
disagreements) between colleges about granting students in one college official recognition for completing a 
certificate offered by another college leads to a situation in which two students can complete identical course 
work, but one is credited with a notation on their transcript and the other is not. Marsh also thought a University-
wide solution was especially appropriate given the increasing emphasis on interdisciplinary learning, with a 
growing number of students completing courses offered by various colleges. 

Marsh proposed one possible solution would be to have certificates approved and managed on a University-wide 
basis (e.g. through the Provost’s office). In that case, any student who fulfilled certain requirements would earn 
a certificate noted on his/her transcript. Potential benefits would be more even standards for certificates and an 
increase in their value to students. Since each college has different goals and standards for undergraduate 
education, however, the committee thought the college should have some say as to what a UM degree represents 
for LSA students. They also acknowledged that initiating a university-wide change in the process for approving 
and managing undergraduate certificates is beyond its purview.  

The meeting was adjourned at 5 pm. 

Next meeting:   SUBCOMMITTEES, MARCH 22, 2011 

  COURSE APPROVALS, MARCH 29, 2011 
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To: Curriculum Committee 
    College of Literature, Science and the Arts 
  
From:  Steven N. Dworkin, Director 
       English Language Institute 
  
Re: Credit Limits on ELI courses for graduation 
  
February 1. 2011 
  
As noted in the LSA Bulletin, students may count only four hours of ELI credit toward 
a degree. While I do agree that only a small number of such courses should be counted 
toward graduation, the current limit of four hours does not reflect a major change in 
the credit hours offered for ELI courses.
 
The four credit limit was instituted at a time when almost all ELI courses carried 
either one or two credits. One of the changes that I instituted as ELI Director was 
bringing the credit value of ELI courses into line with the number of contact hours 
for each course. Consequently, a number of courses that formerly carried one or two 
hours credit now carry two or three credits. As a result in the increase of the credit 
value of many of the ELI¹s courses, I wish to request that the maximum number of ELI 
courses that can be counted toward graduation be raised to six hours. In this way 
students can still take the same number of ELI courses as in the past, if they or their 
advisers feel that the English language skills developed in these courses will help 
them in the pursuit of their academic goals in LSA. 
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Item CatalogOffice of Evaluations & Examinations   
The University of Michigan    
200 Hill Street 
Ann Arbor, Michigan  48104-3297 
Telephone:  764-3497   Fax:  764-4221 

EE& Teaching Questionnaires

E&E teaching questionnaires contain four University-wide questions to which students respond on a five-point scale 
of agreement-disagreement.  Questionnaires may also contain up to 26 additional agree-disagree questions and up to 
five open-ended questions.   

University-Wide Questions
These questions ask for an overall evaluation of a course and instructor.  
Unless special arrangements are made, these four questions will appear 
automatically on your questionnaire. 

1. Overall, this was an excellent course. 
2. Overall, the instructor was an excellent teacher. 
3. I learned a great deal in this course. 
4.   I had a strong desire to take this course. 

Student Course-Guide Questions
These questions help students obtain information about University courses.  
If you include these eight questions on your teaching questionnaire, results 
from these questions and the University-wide questions will be released to 
the Michigan Student Assembly (MSA) for publication in the on-line 
course evaluation guide Advice. 

891.   The workload for this course was (SA=LIGHT…SD=HEAVY) 
892.   Students felt comfortable asking questions. 
893.   Graded assignments reflected the material covered. 
894.   The grades in this course were fairly determined. 
895.   Students´ difficulty with the material was recognized. 
896.   My expected grade in this course is (SA=A, A=B, N=C, D=D, SD=E). 
897.   The course requirements were clearly defined. 
898.   The instructor presented material clearly in lectures/discussions. 

Teaching Improvement Questions 
Student responses to these questions can help teachers find strengths and
weaknesses in their teaching.  Questionnaires that include Student 
Course-Guide Questions may include up to 18 Teaching Improvement  
questions.  Questionnaires that do not include Course-Guide questions  
may include up to 26 Teaching Improvement questions. 

STUDENT DEVELOPMENT

Knowledge
120.   I learned a good deal of factual material in this course. 
121.   I gained a good understanding of concepts/principles in this field. 
122.   I learned to apply principles from this course to new situations. 
123.   I learned to identify main points and central issues in this field. 
124.   I learned to identify formal characteristics of works of art. 
125.   I developed the ability to solve real problems in this field. 
126.   I developed creative ability in this field. 
127.   I developed the ability to communicate clearly about this subject. 
128.   I developed ability to carry out original research in this area. 
129.   I developed an ability to evaluate new work in this field. 

130. I learned to recognize the quality of works of art in this field. 
131. I became more aware of multiple perspectives on issues of diversity. 
132. I learned to think critically about difficult issues of diversity. 

Interests and Values 
140. I deepened my interest in the subject matter of this course. 
141. I developed enthusiasm about the course material. 
142. I was stimulated to do outside reading about the course material. 
143. I was stimulated to discuss related topics outside of class. 
144. I developed plans to take additional related courses. 
145. I developed a set of overall values in this field. 

Participation 
160. I participated actively in class discussion. 
161. I developed leadership skills in this class. 
162. I developed new friendships in this class. 

Social Awareness 
163. I developed greater awareness of societal problems. 
164. I became interested in community projects related to the course. 
165. I learned to value new viewpoints. 
166. I reconsidered many of my former attitudes. 
167. I increased my appreciation of other students in this class. 

Self-concept 
170. I gained a better understanding of myself through this course. 
171. I gained an understanding of some of my personal problems. 
172. I developed a greater sense of personal responsibility. 
173. I increased my awareness of my own interests and talents. 
174.   I developed more confidence in myself 

Vocational Skills and Attitudes 
180. I developed skills needed by professionals in this field. 
181. I learned about career opportunities. 
182. I developed a clearer sense of professional identity. 

INSTRUCTOR EFFECTIVENESS 

Instructor Skill 
198. I was very satisfied with the educational experience this instructor 

provided.
199. The instructor explained material clearly and understandably. 
200. The instructor handled questions well. 
201. The instructor gave clear explanations. 
202. The instructor made good use of examples and illustrations. 
203. The instructor stressed important points in lectures/discussions. 
204. The instructor was enthusiastic. 
205. The instructor put material across in an interesting way. 
206. The instructor seemed to enjoy teaching. 
207. The instructor appeared to have a thorough knowledge of the 

subject.
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208.   The instructor seemed knowledgeable in many areas. 
209.   The instructor was not confused by unexpected questions. 
210.   The instructor was skillful in observing student reactions. 
211.   The instructor was sensitive to student difficulty with course work. 
212.   The instructor taught near the class level. 
183.   The instructor used examples that had relevance for me. 
184.   The instructor taught in a manner that served my needs as a student. 
185.   The instructor was sensitive to multicultural issues in the classroom. 
186.   The instructor was effective in handling multicultural issues and content. 
187.   The instructor promoted meaningful discussions of issues of diversity. 
188.   The instructor handled controversy in the classroom productively. 
189.   The instructor challenged stereotypic assumptions in discussions. 
190.   The instructor accommodated students with various learning needs. 
191.   The instructor accommodated the needs of students with disabilities. 
192.   The instructor tried to accommodate individual rates of learning. 
193.   The instructor tried to accommodate individual styles of learning. 
194.   The instructor responded to the different language needs of students.

Instructional Climate 
213.   The instructor was friendly. 
214.   The instructor was permissive and flexible. 
215.   The instructor maintained an atmosphere of good feeling in class. 
216.   The instructor acknowledged all questions insofar as possible. 
217.   The instructor treated students with respect. 
218.   The instructor encouraged constructive criticism. 
219.   The instructor was willing to meet and help students outside class. 
220.   The instructor gave individual attention to students in the class. 
243.   The instructor treated all students fairly. 
244.   The instructor encouraged student participation in an equitable way. 
245.   The instructor valued the diversity of life experiences among 
           students. 
246.   The instructor tried to learn the names of all students.
247.   The instructor made me feel known as an individual in this class.
248.   The classroom’s physical environment was conducive to learning. 
249.   The instructor appeared open to viewpoints besides her or his own. 
250.   The instructor was open to contributions from all class members. 
251.   The instructor saw cultural and personal differences as assets. 

Interaction 
221.   Students frequently volunteered their own opinions. 
222.   One real strength of this course was the classroom discussion. 
223.   Students in this course were free to disagree and ask questions. 
252.   The instructor made me feel valued in this class. 
253.   I felt included and valued when working with other students. 
254.   Group activities in this class contributed to my learning.  
255.   Collaborative group activities helped me learn the material.  
256.   Working with other students helped me learn more effectively. 

Feedback
224.   The instructor suggested specific ways students could improve. 
225.   The instructor told students when they had done especially well. 
226.   The instructor kept students informed of their progress. 

Organization 
 227.   The instructor had everything going according to schedule. 
 228.   The instructor followed an outline closely. 
 229.   The instructor used class time well. 
 230.   The instructor seemed well prepared for each class. 
 231.   The objectives of the course were clearly explained. 
 232.   Work requirements and grading system were clear from the beginning. 

Difficulty 
239.   The amount of work required was appropriate for the credit received.

        
 EXAMS 

240.   The amount of material covered in the course was reasonable. 
241.   The instructor set high standards for students. 
242.   The instructor made the course difficult enough to be stimulating. 

ASSIGNMENTS 

318.   Writing assignments seemed carefully chosen. 
319. Writing assignments were interesting and stimulating. 
320. Writing assignments made students think. 
321. Directions for writing assignments were clear and specific. 
322. Writing assignments required a reasonable amount of time and effort. 
323. Writing assignments were relevant to what was presented in class. 
324. Writing assignments were graded fairly. 
325. Writing assignments were returned promptly. 
257. Writing assignments encouraged the inclusion of diverse  
          perspectives. 

READING ASSIGNMENTS 

326. Reading assignments seemed carefully chosen. 
327. Reading assignments were interesting and stimulating. 
328. Reading assignments made students think. 
329. Reading assignments required a reasonable amount of time and effort. 
330. Reading assignments were relevant to what was presented in class. 
258. Reading assignments covered material from diverse perspectives. 
259. The course pack covered material from diverse perspectives. 

LABORATORY ASSIGNMENTS 

331. The laboratory was a valuable part of this course. 
332. Laboratory assignments seemed carefully chosen. 
333. Laboratory assignments were interesting and stimulating. 
334. Laboratory assignments made students think. 
335. Directions for laboratory assignments were clear and specific. 
336. Laboratory assignments required a reasonable amount of time and
          effort. 
337. Laboratory assignments were relevant to what was presented in class. 
338. Laboratory reports were graded fairly. 
339. Laboratory reports were returned promptly. 

OTHER ASSIGNMENTS 

260. Group assignments helped me to learn the material. 
261. The term project was very useful in learning the material.  

TEXTBOOK

340. The textbook made a valuable contribution to the course. 
341. The textbook was easy to read and understand. 
342. The textbook presented various sides of issues. 
343. A textbook would be a useful addition to this course. 

AUDIOVISUAL MATERIALS 

344. Films were a valuable part of this course. 
345. Audio materials were a valuable part of this course. 
346. Films used in this course were a great help to learning. 
347.  Multimedia materials were a valuable part of this course. 
348.   Audiovisual materials were a valuable part of this course. 
349.   Videotapes used in this course were a great help to learning. 
350. Slides/overheads were a valuable part of this course. 

TRUCTIONAL COMPUTING 

351.   Electronic presentations were a valuable part of this course. 
352.   E-mail discussions were a valuable part of this course. 
353.   Use of the World Wide Web was a valuable part of this course. 
354.   Computer labs were a valuable part of this course. 
355.   Computer tutorials were a valuable part of this course. 

356.   Examinations covered the important aspects of the course. 
357.   The exams covered the reading assignments well. 
358.   The exams covered the lecture material well. 
359.   Exams were creative and required original thought 
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360.   Exams were reasonable in length and difficulty. 
361.   Examination items were clearly worded. 
362. The exams were returned in a reasonable amount of time. 
363.   The examinations were graded very carefully and fairly. 
364.   The test items were adequately explained after a test was given. 

GRADING 

365.   Grades were assigned fairly and impartially. 
366.   The grading system was clearly explained. 
367.   The instructor had a realistic definition of good performance. 

STUDENT RESPONSIBILITY 

369.   I tried to relate what I learned in this course to my own experience. 
370.   I attended class regularly. 
371.   I utilized all the learning opportunities provided in this course. 
372.   I created my own learning experiences in connection with the course. 
373.   I helped classmates learn. 

Open-ended Questions 
These questions ask students to write short answers.  You may select 
up to five questions from the group below for inclusion on your 
questionnaire.

900.   Comment on the quality of instruction in this course. 
901.   How can the instructor improve the teaching of this course? 
902.   Which aspects of this course did you like best? 
903.   Which aspects of this course did you like least? 
904.   What changes would you make in the lectures? 
905.   What changes would you make in the readings? 
906.   What changes would you make in the examinations? 
907.   How would you change this course? 
908.   Which aspects of this course were most valuable? 
909.   Which aspects of this course were least valuable? 
910.   How might the class climate be made more inclusive of diverse

students? 
911.   Please comment on the quality of the course as a whole. 
912.   Please comment on the effectiveness of this instructor. 
913.   How might the teaching methods used be more sensitive to 

diverse needs? 
914.   How might working in groups be made more inclusive for 

diverse students?  
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CURRENT CENTER OFFERINGS 

 
 
Concentrations 

1. International Studies (CICS) 

 International Security, Norms & Cooperation  

 Political Economy & Development  

 Comparative Culture & Identity  

 Global Environment & Health  

2. Latin American and Caribbean Studies 

3. Middle Eastern and North African Studies 

4. Russian, East European, and Eurasian Studies 

 

 

Academic Minors (out of a total of 83) 

 

Complex Systems (Center for the Study of Complex Systems) 

East European Studies (Center for Russian and East European Studies) 

International Studies (International and Comparative Studies) 

Islamic Studies (Islamic Studies Program) 

Latin American and Caribbean Studies (Latin American and Caribbean Studies) 

Medieval and Early Modern Studies (Medieval and Early Modern Studies) 
Modern Middle Eastern and North African Studies (Middle Eastern and North African Studies) 

Modern European Studies (Center for European Studies-European Union Center) 

Russian Studies (Russian and East European Studies) 

Writing (Sweetland Center for Writing) 
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http://www.lsa.umich.edu/umich/v/index.jsp?vgnextoid=5ef5701ee4ce9110VgnVCM1000005001010aRCRD
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http://www.lsa.umich.edu/umich/v/index.jsp?vgnextoid=60190d9d414ad210VgnVCM100000a3b1d38dRCRD&linkTypeBegin=contentlinkTypeEnd&assetNameBegin=Academic%20Minor%20in%20WritingassetNameEnd


ONLINE COURSE GUIDE: SOPHOMORE INITIATIVE 
 
 

HONORS 251 - Honors Humanities Seminar  
Section 001, SEM  
The Symphonic Century: Music and Revolution in the 19th Century  
 
Instructor: Andre,Naomi A  

FA 2011 
Credits: 3 
Reqs: HU 

Other: Honors, SophInit  

HONORS 251 - Honors Humanities Seminar  
Section 002, SEM  
Imagination  
 
Instructor: Amrine,Frederick R  

FA 2011 
Credits: 3 
Reqs: HU 

Other: Honors, SophInit  

HONORS 251 - Honors Humanities Seminar  

Section 003, SEM  

History of American Magazines  
 
Instructor: Howard,June M  

FA 2011 
Credits: 3 

Reqs: HU 
Other: Honors, SophInit  

HONORS 251 - Honors Humanities Seminar  
Section 004, SEM  
Race, Racism, & Ethnicity  
 

FA 2011 
Credits: 3 

Reqs: RE, HU 
Other: Honors, SophInit  

HONORS 252 - Honors Natural Sciences Seminar  
Section 002, SEM  
Creativity in the Sciences and the Arts  
 

Instructor: Ragsdale,Stephen W; homepage  

FA 2011 
Credits: 3 

Reqs: BS, NS 
Other: Honors, SophInit  

PHIL 240 - Environmental Ethics  

Section 001, LEC  
 
Instructor: Aarnio, Maria Agafia  

FA 2011 

Credits: 3 
Reqs: HU 

Other: SophInit  

POLSCI 391 - Introduction to Modeling Political Processes  
Section 001, LEC  
 
Instructor: Page,Scott E  

FA 2011 
Credits: 4 

Reqs: SS, QR/1 
Other: SophInit  

RCHUMS 334 - Special Topics in the Humanities  
Section 005, SEM  
The Cultures of Basketball  
 
Instructor: Colas,Santiago; homepage  

FA 2011 
Credits: 3 
Reqs: HU 

Other: SophInit  

UC 210 - Perspectives on Careers in Medicine and Health Care  
Section 001, SEM  

 
Instructor: Zorn,Frances B  

FA 2011 
Credits: 4 

Other: SophInit  
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http://www.lsa.umich.edu/cg/cg_detail.aspx?content=1860HONORS252002&termArray=f_11_1860
mailto:sragsdal@umich.edu
http://www.biochem.med.umich.edu/?q=ragsdale
http://www.lsa.umich.edu/cg/cg_detail.aspx?content=1860PHIL240001&termArray=f_11_1860
mailto:maarnio@umich.edu
http://www.lsa.umich.edu/cg/cg_detail.aspx?content=1860POLSCI391001&termArray=f_11_1860
mailto:spage@umich.edu
http://www.lsa.umich.edu/cg/cg_detail.aspx?content=1860RCHUMS334005&termArray=f_11_1860
mailto:scolas@umich.edu
http://www.lsa.umich.edu/rll/deptdir/facultybios/colas.html
http://www.lsa.umich.edu/cg/cg_detail.aspx?content=1860UC210001&termArray=f_11_1860
mailto:franzorn@umich.edu


 

UC 225 - Undergraduate Internship  
Section 019, IND  

 
Instructor: Smith, David Raymond  

FA 2011 
Credits: 1 

Other: SophInit, Experiential 

  

UC 250 - Sophomore Humanities Seminar  
Section 001, SEM  
The Cultures of Basketball  
 
Instructor: Colas,Santiago; homepage  

FA 2011 
Credits: 3 
Reqs: HU 

Other: SophInit  

UC 250 - Sophomore Humanities Seminar  
Section 002, SEM  

Jewish American Short Stories  
 

Instructor: Norich,Anita  

FA 2011 
Credits: 3 

Reqs: HU 
Other: SophInit  

UC 256 - Twenty Two Ways  
Section 001, LEC  
Multidisc Exploration of Food  

 
Instructor: Deloria,Philip J; homepage  

FA 2011 
Credits: 3 
Reqs: ID 

Other: SophInit  

UC 270 - University Courses Special Topics  
Section 001, LEC  
 

FA 2011 
Credits: 1 - 3 

Other: SophInit  

UC 270 - University Courses Special Topics  
Section 002, LEC  

 

FA 2011 

Credits: 1 - 3 

Other: Minicourse, SophInit  

UC 270 - University Courses Special Topics  
Section 003, LEC  
 

FA 2011 
Credits: 1 - 3 

Other: Minicourse, SophInit  
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http://www.lsa.umich.edu/cg/cg_detail.aspx?content=1860UC225019&termArray=f_11_1860
mailto:davidsm@umich.edu
http://www.lsa.umich.edu/cg/cg_detail.aspx?content=1860UC250001&termArray=f_11_1860
mailto:scolas@umich.edu
http://www.lsa.umich.edu/rll/deptdir/facultybios/colas.html
http://www.lsa.umich.edu/cg/cg_detail.aspx?content=1860UC250002&termArray=f_11_1860
mailto:norich@umich.edu
http://www.lsa.umich.edu/cg/cg_detail.aspx?content=1860UC256001&termArray=f_11_1860
mailto:pdeloria@umich.edu
http://www.lsa.umich.edu/history/facstaff/facultydetail.asp?ID=56
http://www.lsa.umich.edu/cg/cg_detail.aspx?content=1860UC270001&termArray=f_11_1860
http://www.lsa.umich.edu/cg/cg_detail.aspx?content=1860UC270002&termArray=f_11_1860
http://www.lsa.umich.edu/cg/cg_detail.aspx?content=1860UC270003&termArray=f_11_1860


 

 
LSA Office of the Assistant Dean for Student Academic Affairs 
February 10, 2011 
v. 17 

Departmental Grade Grievance Template 

Office of Student Academic Affairs 

Winter 2011 

I. Preamble 

Within the College of Literature, Science, and the Arts, instructors are expected to set fair and consistent 

grading procedures for their respective courses.  The key to implementing fair grading procedures in 

courses across the College is that individual instructors adhere to grading rubrics that are applied evenly 

and consistently to all students within a respective course.  If the grading rubric is used consistently for 

each student, then the final grade is assumed to be the correct grade.   Nevertheless, students can 

inquire about a grade and subsequently initiate a grade grievance when they think that the grade was 

unfairly given.  

II. Consultation with Instructor  

 

The first step in inquiring about the accuracy of a final grade should be directed to the lead instructor of 

the course. This initial inquiry should take place within the first fifteen University business days of the 

first full term following the term in which the disputed grade was issued.  If, after this inquiry, the 

student is not satisfied with the instructor’s response, the student may choose to initiate a formal grade 

grievance.  To initiate a formal grade grievance, the student should contact the Associate Chair of 

Undergraduate Studies (ACUS) or the Director of Undergraduate Studies (DUS) of the home department 

of the course in question before the end of the fifth week of classes in the first full term following the 

term in which the disputed grade was issued. 

 

III. Formal complaint to Associate Chair of Undergraduate Studies (ACUS) or Director of 

Undergraduate Studies (DUS) 

 

To initiate the formal grade grievance process, the student must convey in writing the basis for the 

complaint, with specific evidence in support of the argument that the grade either was given in error or 

was unfairly determined.  This formal complaint also should summarize the outcome of the initial 

inquiry to the course instructor, indicating what aspects are in dispute.  Upon receipt of the written 

complaint, the ACUS/DUS will ask the instructor to provide a written summary restating how the final 

grade was determined and to respond to the specific claims made by the student.    

 

After receiving this information from both the student and the instructor, the ACUS/DUS will then 

determine if sufficient evidence exists to convene the Department’s Grade Grievance Committee.  If the 

ACUS/DUS determines that there is insufficient evidence for the grade grievance, the matter is 

considered closed, and the original grade stands.    

 

If the ACUS/DUS determines that the grade grievance should proceed, a date for a formal hearing with 

the Grade Grievance Committee will be set.   
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IV. Grade Grievance Hearing 

 

Once it has been determined that a formal hearing will be held, the ACUS/DUS will empanel the 

appropriate Departmental Grade Grievance Committee.  Both the student filing the grade grievance and 

the respective instructor will be provided with copies of the written student complaint and the 

instructor’s summary in advance of the formal hearing.  During the formal hearing, the student will be 

asked to first present the basis of his or her complaint; the instructor will then be asked to present his or 

her explanation for how grades were determined.   Following an open period of questions to all parties, 

i.e., the student, the instructor and the Grade Grievance committee members, the formal hearing will be 

adjourned.    

 

V. Grade Grievance Committee’s Recommendation 

 

The Grade Grievance Committee will then have ten University business days to determine its 

recommendation and submit a written report to the ACUS/DUS.   

 

If the Grade Grievance Committee decides that a grade change is not warranted, the ACUS/DUS will 

convey this in writing to the student and the instructor.  The original grade will stand and the matter is 

considered closed.    

 

If the committee recommends a grade change, the instructor will be asked to respond in writing within 

five University business days to the ACUS/DUS indicating whether or not he/she will abide by the Grade 

Grievance Committee’s recommendation.  If the instructor agrees to a grade change, the ACUS/DUS will 

in writing inform the student of the instructor’s decision and the student’s final course grade will be 

changed.  The matter is considered closed.  

If an instructor does not accept the Grade Grievance Committee’s recommendation to change the final 

grade, the original grade will stand.  By College policy, a final course grade rests solely with the 

instructor and, as such, a course grade cannot be changed without the instructor’s consent. When this 

occurs, the ACUS/DUS will convey in writing this decision to the student.  The matter is considered 

closed.  

VI. Consultation with the Office of Student Academic Affairs 

Grade grievances end at the Department level.  There is no appeal beyond the Department. The Office 

of the Assistant Dean for Student Academic Affairs is available for consultation and review of the 

process to ensure that all grade grievance procedures were followed at the Departmental level.  
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