
 
 
 
 
 
 

 
MEMORANDUM 

 
TO: Members of the LSA Executive Committee 

FROM: Pam Rinker 

DATE: November 18, 2010 

SUBJECT: Summary of LSA Curriculum Committee Minutes 
for November 9, 2010 

1. Minutes of 11/2/10 were approved. 

2. Sweetland Writing Center presented a proposed Academic Minor in Writing.  

3. Since SWC first considered offering this minor as an Undergraduate Certificate 
Program, the committee reviewed this option.  

4. The committee reviewed a proposal from the School of Education for a new 
Sequential Undergraduate/Graduate Studies Program (SUGS) in Teaching. 

5. The committee received an update on CICS 101 with regard to the committee’s 
enrollment concerns when the course was approved. 

 



LSA CURRICULUM COMMITTEE 
Minutes of November 9, 2010 

Present: Evans Young (Acting Chair), Caroline Canning, Ellie Dertz, Phil Gorman, Lori Gould, Mika Lavaque-
Manty, Neil Marsh, Jennifer Myers, Esrold Nurse, Sally Oey, Sushama Pavgi, Pam Rinker, Teresa Satterfield, 
Mandy Seyerle, Donna Wessel Walker, and Rebecca Zurier 

Visitors: Brad Farnsworth, Rick Francis, Anne Gere, Beth Grzelak, Ken Kollman, Joan McCoy, and Mary Starr 

The meeting came to order at 3:10 pm. 

MINUTES 

The 11/2/10 minutes were approved.  

SWEETLAND WRITING CENTER ACADEMIC MINOR IN WRITING 

Anne Gere, Director of Sweetland Writing Center, presented the attached Academic Minor in Writing 
proposal to be offered by SWC. Sweetland believes undergraduates need more opportunities to learn and 
develop their writing beyond the two writing requirements. The Center is uniquely positioned to teach writing 
across the disciplines. E-Portfolios used by students in the Minor will allow Sweetland to conduct more 
research on the pedagogy of writing. The focus of the new minor would be on expository, evidence-based, 
argumentative writing typically used in undergraduate courses. Sweetland intends to target students seeking 
greater expertise in writing as prime candidates for recognition on a UM degree. Interested students would 
begin working on the minor in their sophomore year. Completion of the FYWR is a prerequisite for the new 
minor, and the requirements include two ULWR courses. One must be in their own concentration, and the 
other may be in a related department. Since it is difficult to predict student interest in a writing program, 
SWC has included certain courses as control gates with SWC 200 being the deciding factor. SWC 400, 
Advanced Rhetoric and Research, would be the capstone course. The committee asked Prof. Gere to consider 
any similar concentrations and academic minors that should be excluded from taking this minor, such as the 
separate minor in creative writing being proposed by English and RC’s Creative Writing and Literature. They 
also requested more information about the logic and rationale behind the sequence of courses, and reminded 
Prof. Gere that students cannot declare a minor until they have declared a concentration. This proposal will on 
the agenda for the course approval meeting on December 7. 

DEPARTMENTAL UNDERGRADUATE CERTIFICATE PROGRAMS  

Since SWC first considered offering their proposed minor as an Undergraduate Certificate Program, the 
committee reviewed this option. Certificates are offered by specific departments to recognize core proficiencies 
and skill sets. Language certificates may require a proficiency test; others may entail completion of three or four 
related courses. Departmental undergraduate certificates are not sanctioned by the college nor do they appear on 
student transcripts as per the Faculty Code. As a liberal arts college, LSA created academic minors with 15-18 
credits. The committee saw no need to reconsider this policy and expressed concern about possible proliferation 
of departmental certificate programs.  

SCHOOL OF EDUCATION: SEQUENTIAL UNDERGRADUATE/GRADUATE STUDIES PROGRAM (SUGS) IN 
TEACHING 

As background information, the attached guidelines for SUGS were approved by the Curriculum Committee in 
December 2007 in connection with a proposal from Public Health. Such 4 + 1 accelerated programs allow 
students to complete their Bachelor degree by the end of Fall term in their senior year, transition to a graduate 
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career, and earn a Masters in the fifth year. The proposed SUGS in Teaching (see attached proposal) was 
developed in concert with the IDEA Institute directed by Brian Coppola. The Institute’s University Network for 
Integrated Teacher Education (UNITE) program proposes a 5-year pathway to a Masters in Education, to 
provide students with an alternative option to careers in research and industry.  

Three people involved in drafting this proposal attended the meeting to answer questions about the new SUGS: 
Beth Grzelak, Teacher Education Program Director; Joan McCoy, School of Education Registrar; and Mary 
Starr, Program Manager of the IDEA Institute. The goal of the program is to provide more well-qualified 
teachers in science and math in Michigan and elsewhere. It would target very advanced first- and second-year in 
science and math who are highly focused and motivated. Interested students would enter the pipeline through 
the FUTURE program, which provides undergraduates with unique experiences collaborating with high school 
teachers.  

The usual path of completing a BA/BS in LSA before matriculating to SOE can be a difficult transition. To 
develop the deep and broad knowledge necessary to teach, SOE has designed teaching majors and minors in 
many areas of study to meet the State of Michigan requirements for provisional certification. The Masters in 
Educational Studies with Secondary Teaching Certification (MAC) is an intensive 12-month program that 
prepares students for secondary education. Only a small number of science and math students are in the MAC 
program in year, perhaps 10-15. In the entire state, only about 50 students are certified to teach physics each 
year. The hope is that this new SUGS program would add an additional 3-4. The committee asked how the 
program relates to Teach for America, in which students are paid while they gain two-years of experience. SOE 
representatives said they work closely with TFA and respect their program. They also see many students return 
after realizing they need more credentials to continue in secondary education. 

The committee’s primary concern was whether the proposed SUGS program would actually be feasible. 
Compared with other 4 + 1 programs, it would be very rigid and allow students almost no room for exploration. 
Most science and math majors already have a packed curriculum, and many declare double concentrations and 
an academic minor. The SUGS program would require students to make a decision in their very first-year in 
order to complete all the requirements, thus putting pressure on academic advisors to make interested students 
aware of this option. In addition, the requirements assume that all courses would be offered in a lock-step term 
sequence and alignment of science and math prerequisites and double-counted courses. Most importantly, the 
committee did not see how the proposal incorporates the 20-credit teaching minor. They deferred a decision 
until they see a revised proposal that addresses these concerns along with reworked sample programs for math 
and science majors. Some expressed doubts as to whether the FUTURE program successfully attracts the best 
and brightest, many of whom arrive with a lot of curiosity and very diverse interests.  

CICS 101 

Brad Farnsworth, Director of the Center for International Business Education and current instructor of CICS 
101, and Ken Kollman, Director of the Center for International and Comparative Studies, presented an update 
on enrollment issues as requested by the committee when CICS 101 was approved. When it was taught as UC 
145/GEOG 145, Global Interdependence, in the Winter Terms the course averaged 90-100. When CICS 101, 
Introduction to International Studies, was added as the home department in W10, enrollment quickly grew to 
130. Because of strong demand, the course was taught again in F10 with an enrollment of 175 students and 70 
students on the waitlist. Concentrators in International Studies now number 235 and growing. CICS 101 was 
intended to serve as a gateway into the concentration for freshman and sophomores, most of whom have little or 
no background in Economics or globalization issues. Unfortunately, the large number of juniors and seniors still 
needing the course has created a significant backlog. Having juniors and seniors in 100-level courses is never 
desirable, so the committee suggested advisors consider granting exceptions for related 300-level courses.  
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Majors have a choice of four different tracks with straightforward requirements and course options. Academic 
advising for the IS minor, however, has been more intense in order to tailor a plan to fit each student’s interests. 
If the number of IS concentrators grows to 450-500, CICS would like to replace the half-time advisor with a 
full-time position. While departmental faculty have been excited to teach CICS 401, finding instructors requires 
ongoing negotiations. 

The meeting was adjourned at 5 pm. 

Next meeting:  November 16, 3-5 pm, Discussion 
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Proposal for an Undergraduate Academic Minor in Writing 
 

SWEETLAND CENTER FOR WRITING 
10.28.10 

 
The Sweetland Center for Writing proposes the creation of an undergraduate Minor in Writing, a 15 credit 
course sequence that builds on LSA students’ First-Year Writing Requirement course and incorporates 
students’ existing Upper-Level Writing Requirement course.  The Minor in Writing complements 
students’ primary course of study by promoting discipline-specific writing competence and rhetorical 
awareness across a range of genres and modes.  Because extended writing fosters learning, the Minor in 
Writing also provides opportunities for students to deepen their disciplinary knowledge and to reflect on 
their learning through the development of an electronic portfolio.  The Minor in Writing will offer 
students the opportunity to earn a credential that certifies their writing expertise to prospective employers 
and graduate programs. The electronic portfolio that students assemble will also create a unique 
opportunity for institutional assessment of student writing development at the University of Michigan. 
 
Rationale 
 
Employers and graduate programs increasingly seek college graduates who demonstrate proficiency in 
writing and can compose in a variety of media for diverse audiences.  Students themselves, as the 
Cooperative Institutional Research Program (CIRP) College Senior survey reflects, regularly express 
regret that they have not done more writing as undergraduates.  Research suggests that students need 
more opportunities for writing in a range of modes and genres both in and outside of their majors.  
Currently, the University of Michigan’s First-Year Writing Requirement and Upper-Level Writing 
Requirement courses are aimed at developing students’ abilities to make well-supported arguments.  As a 
formal credential, the Minor in Writing will encourage students to take fuller advantage of existing course 
offerings to further develop their writing abilities, and provide recognition for those students who are 
already pursuing writing instruction beyond the required courses. 
 
Student Learning Outcomes 
 
Students who complete the Undergraduate Minor in Writing will demonstrate the ability to: 
 

• Produce complex and well supported arguments that matter in academic contexts. 
• Use flexible strategies for organizing, revising, and proofreading writing of varying lengths and 

genres. 
• Identify and implement rhetorical choices responsive to the demands of specific genres, 

audiences, and rhetorical situations, both academic and non-academic. 
• Compose in a variety of modes, including a range of new media. 
• Identify the expectations that characterize writing in their concentration, and use this knowledge 

to write effectively in a range of genres in that discipline. 
• Use meta-language regarding writing processes, rhetorical choices, genre expectations, and 

disciplinary discourse to discuss writing-in-progress and writing development over time. 
• Collaborate with other writers to improve writing-in-progress and produce co-authored 

documents. 
 
Students must complete the following courses, with an average minimum GPA of 3.3 for courses 
fulfilling the Minor: 
 

Prerequisites 
First-Year Writing Requirement Course 
  
Required Courses (15-17 credits)       
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• Upper-Level Writing Requirement Course in Concentration  3-4 
• SWC 200: New Media Writing (Electronic Portfolios)       3 
• ENGLISH 225: Academic Argumentation or  ENGLISH 229:   

Professional Writing or ENGLISH 325: Art of the Essay       3 
• Additional Upper-Level Writing Requirement Course in  

Concentration or Related Field     3-4 
• SWC 400: Advanced Rhetoric and Research (Capstone Experience)     3 

 
Total          15-17 

 
Electronic Portfolio 
 
Students who are given opportunities to reflect on disciplinary expectations and to describe their writing 
experiences demonstrate greater proficiency in writing (Sternglass 1997; Thaiss and Zawacki 2006; 
Jarratt et al 2009).  Toward this end, students entering the Minor program will be required to develop an 
electronic portfolio of their writing.  The e-portfolio will provide students with the opportunity both to 
reflect on their development as writers and to showcase their most effective written work. Students will 
be encouraged to include work from courses both within and outside of their concentrations.  They will 
develop these e-portfolios in special Academic Minor in Writing sections of SWC 200 and SWC 400.    
 
Admission 
 
In order to qualify for admission to the Minor in Writing Program, students must: 

• Earn a final grade of B or higher in their First-Year Writing Requirement course 
• Have completed no more than 75 course credit hours 
• Submit an application form including a brief statement of interest and writing sample. 

 
Students admitted to the Minor Program will receive overrides to enroll in the gateway course, SWC 200: 
Electronic Portfolios for the Sweetland Minor in Writing. 
 
The Sweetland Center for Writing anticipates an initial cohort of 30-50 students seeking to complete the 
Minor in Writing.  We anticipate that the program would eventually enroll approximately 200 students 
across four years of undergraduate study.   
 
Advising 
 
Students will develop their initial Minor in Writing course plan within the context of the gateway course 
(SWC 200). 
 
Following SWC 200, ongoing advising regarding Minor in Writing course selection and other progress-
to-degree issues will be handled via the online degree audit and rotating Sweetland faculty advisors in 
Sweetland’s Writing Workshop.  Writing Workshop faculty will also provide additional one-on-one 
feedback on students’ evolving e-portfolios. 
 
Students will complete their final degree audit and their electronic portfolio within the context of the 
capstone course (SWC 400). 
 
Assessment 
All Minor in Writing students will compile an electronic portfolio documenting their writing development 
throughout their undergraduate years—they will begin work on the e-portfolio in SWC 200 and finalize it 
with faculty guidance in SWC 400.  The e-portfolio will include:  
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• The Directed Self-Placement (DSP) essay that students complete the summer before their 
freshman year 

• Written work from the First-Year Writing Requirement course 
• New media compositions and multimodal reflective writing from SWC 200 
• Essays or professional documents generated in ENGLISH 225, 229, or 325 
• Papers or other written work from Upper-Level Writing Requirement courses  
• Examples of work and reflective writing from SWC 400.  

 
Students will also be encouraged to include writing from other courses in their concentration(s) and 
minor(s), as well as writing they have produced for nonacademic purposes, including writing for 
internships, employment, volunteer positions, student activities and leadership, activism, creative writing, 
etc.  Each portfolio will be reviewed by two readers, including the instructor from the capstone course and 
one other instructor, ideally from the student’s concentration. 
 
Institutional Benefits 
 
Writing Minor students’ e-portfolios will offer unprecedented opportunities for institutional assessment of 
student writing development.  In addition to providing a rich portrait of University of Michigan students 
as writers operating in multiple contexts and modes, the e-portfolios will contribute to Sweetland’s 
ongoing assessment and revision of the Upper-Level Writing Requirement guidelines.  They will also 
create opportunities to link authentic samples of student writing to other on-going institutional assessment 
projects, such as the National Survey of Student Engagement (NSSE) and the Cooperative Institutional 
Research Program (CIRP).  Thus, the proposed Minor in Writing has the potential to enhance our 
understanding of undergraduate student learning across the curriculum during each year of study at the 
University of Michigan.  
 

Appendix A: Descriptions of Courses Required for the Minor 
 
SWC 200: New Media Writing  
Electronic Portfolios for the Minor in Writing  
In this special topic section of SWC 200, students pursuing an undergraduate Minor in Writing will 
develop a plan for their minor course of study and begin the process of constructing the electronic 
portfolio that will showcase their best writing over their undergraduate years.  The course will emphasize 
the development of students’ rhetorical awareness of their progress and identity as writers via 
collaborative reflection exercises and the design of multimodal and digital texts.  Students will leave this 
course with clearly articulated goals for their college writing curriculum and robust strategies for writing 
and revision, and with an electronic portfolio structure to which they will add as they fulfill the 
requirements for the minor. 
 
ENGLISH 225: Academic Argumentation 
All sections of ENGLISH 225 focus on examining and employing effective academic argumentation. 
Academic argumentation here refers to the presentation, explanation, and assessment of claims through 
written reasoning that utilizes appropriate evidence and writing conventions. The course builds on and 
refines skills from introductory writing courses ENGLISH 124 and 125, as well as provides a basic 
introduction to finding, and effectively incorporating research into student writing, for use in a range of 
future academic contexts. 
 
ENGLISH 229: Professional Writing 
In this course students will acquire the skills needed to write clear and straightforward prose. Assignments 
will introduce students to the forms, methods, standards, and issues central to writing in the workplace. 
Students will learn how to shape their writing to suit a range of readers, purposes, and professional 
contexts. Students will learn effective strategies to analyze writing situations, and work in the class may 
include their own technical instructions, promotions, reports, proposals, correspondence, and application 
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materials. Emphasis in this intensive writing course will be on the writing process, collaboration, research 
methods, and technology and document design. 
 
ENGLISH 325: The Art of the Essay 
All sections of ENGLISH 325 focus on examining and practicing artistic and research-informed essay 
writing.  The term essay here refers to shorter works of composition employing stylistic devices from 
multiple genres of writing in order to develop a point of view aesthetically and intellectually.  The course 
builds on and refines skills from introductory writing courses ENGLISH 124, 125, and potentially 225, 
provides an advanced course particularly interested in the craft of the essay, as well as provides a basic 
introduction to finding and effectively incorporating research into student writing, for use in a range of 
future academic contexts.   
 
Upper-Level Writing Requirement Course 
The goal of the Upper-Level Writing Requirement (ULWR) is to teach students to recognize and master 
the writing conventions of their chosen concentration. Students receive extensive feedback on their 
writing from their ULWR course Instructors and are expected to revise their work over the course of the 
term. 
 
SWC 400: Advanced Rhetoric and Research   
Minor in Writing Capstone Experience 
In this advanced critical writing and research course, students who are minoring in Writing will complete 
their electronic portfolios.  As part of their capstone experience, they will be prompted to reflect on their 
writing practices over the course of their undergraduate years, and to analyze the strategies, rules, 
conditions, and genres that enable communication within particular discourse communities, disciplinary 
and otherwise.  In this course Minors in Writing will consolidate an awareness of audience and rhetorical 
situation — how distinct choices are valued in particular contexts, contribute to effective communication, 
and convey authority — one of the program’s key learning objectives.  Additionally, they will 
demonstrate advanced skills in multimodal composing. 
 

 
Appendix B: Student Interest in a Writing Minor 

 
Of 260 students who responded to an informal survey, 100 said they would be interested, and 84 said 
they might be interested in pursuing a program of study focused on writing. 
 
These students said such a program would assist them in the following ways:   
 

• Improving and Seeing Improvement in Writing Over Time 
• Showcasing Writing 
• Providing Credential/Recognition 
• Writing in Academic Disciplines 
• Demonstrating Proficiency to Employers/Graduate Programs 

 
Improving and Seeing Improvement in Writing over Time 
 
I think I would really benefit from this opportunity. I've been finding that many classes require some 
writing but no instruction on how to write well.  
 
I probably would be interested because my writing could improve a lot more. I could also be able to see 
my improvement which would be nice because I can see the "before and after." 
 
I would be interested in this Undergraduate Certificate because it would just show how far I have come in 
my personal writing experience. 
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Showcasing Writing 
 
Yes, I would be very interested in the kind of writing certificate described. As an English major, I often 
feel like I'm doing a ton of writing, but that none of it has a place outside classroom. Having the 
opportunity to create a writing portfolio would give me a means to display the variety of work that I've 
done. 
 
Providing Credential/Recognition 
 
I need to strengthen my writing, and I would love to have the extra credential to show for working on it. 
 
It would offer me the opportunity to become a strong writer and allow me to have something tangible to 
show for it. 
 
I think this would be a good acknowledgment of a student's ability to write. It is too often taken for 
granted that any student with a BA has the ability to write well, yet that is not the reality. This certificate 
would be a good way to distinguish a student’s work and merit in the field of writing. 
 
I have taken a significant number of writing courses, and would like to have some way of reflecting that 
on my resume or transcript. 
 
I think this sounds like an excellent opportunity to formally recognize and cultivate writing talents at the 
University, and could be applicable in many diverse fields and areas of interest. 
 
Writing in Disciplines 
 
I have always wanted to take writing courses and work towards a major or minor in writing, but the 
closest matches to a "writing" specialty are communications and English. Because I am not interested in 
studying journalism or literature, minoring in these would not be to my advantage. However, if a 
certificate in writing were created, I would be able to take the writing courses that interest me and know 
that the extra work was worthwhile. 
 
I've been interested in more writing intensive courses, but am not necessarily interested in English 
classes.  
 
Current English requirements place a heavy emphasis on literary analysis, but I would appreciate having 
the opportunity to focus more on composition. 
 
I think an undergraduate certificate in writing would appeal to students who do not necessarily solely 
want to concentrate on writing through the creative writing concentration but would still like to improve 
their writing significantly in their college career. I wanted to take more writing classes; however, as they 
applied to neither of my concentrations, I found myself taking different classes. Having some sort of 
certificate to aspire to would have fulfilled this.  
 
Demonstrating Proficiency to Employers/Graduate Programs 
 
I enjoy writing and would like to incorporate it into my career. Any sort of certificate in writing that 
could potentially enhance my degree is very much welcome. 
 
I would be interested in earning an undergraduate certificate in writing because I think it would benefit 
me when looking for jobs coming out of college.  
 
It would help me out in the job market, and also will enable me to have more flexibility with what 
occupation I choose to pursue. 
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I think that this would be very helpful in showing my writing skills to the law schools I am applying to. An 
eportfolio and a certificate in writing would reveal much more about my college level writing than I can 
currently show.  

 
 

Appendix C: Letter of Support from the Department of English  
 
 

 
 
 
October 27, 2010 
To whom it may concern: 
 
I am pleased to write in support of the Undergraduate Minor in Writing that is being proposed by the 
Sweetland Center for Writing.   I think it effectively advances the university’s mission of developing 
students’ writing skills over the course of their career.  The Sweetland Center for Writing, moreover, is 
well-positioned to oversee the minor. I am pleased to see that the proposal includes the requirement of an 
additional English department writing course in addition to the FYWR course; along with the 2 ULWR 
courses in a student’s discipline and/or a related discipline (for the second course), these courses make for 
an appropriately demanding amount of writing for a minor in the college.   I also think the proposal is 
responsive to the stated interest from students in having opportunities to focus more on their writing in 
various disciplinary contexts. And I fully agree that a key part of learning is for students to be able to 
articulate what they have learned.  Although labor intensive for the student and for SCW staff, the 
proposed portfolio is a key component in getting students to own what they have learned. 
I and my colleagues are enthusiastic in support of this proposal.  Please let me know if you need any more 
information. 
 
Sincerely, 
 
Michael Schoenfeldt 
John R. Knott, Jr., Professor of English  
Chair  
Department of English Language and Literature  
University of Michigan 
3187 Angell Hall 
Ann Arbor, MI 48109-1003 
734.647.7477 
FAX 734-763-3128 
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Appendix D: Minor in Writing Application Form (DRAFT) 
 

 
Name:  UMID:  

 
  

Email:  Anticipated graduation date:  
 

School & Concentration:  
 
How many credit hours (excluding AP credits) will you have upon completion of this semester?  
  
Have you fulfilled LSA’s First-
Year Writing Requirement?  

Yes  No  

If yes, with which course?  
 
How did you find out about the Minor in Writing?  
 
 
Essay: In the space below, compose or paste a detailed and well-organized essay about writing. Your 
essay should be approximately two pages.  
 
A good essay may address the following, but it could also go in other interesting directions:  
 What role does writing play in your academic discipline, future career, and/or civic pursuits? 
 
Writing sample: Please paste a sample of your best academic writing from a University of Michigan 
course below. (Please do not submit creative writing, personal narratives, response papers, or journal 
entries.)  
 
Unofficial transcript: When uploading your application, please also upload a PDF of your unofficial 
transcript.  
How to submit your application:  
 
Other important notes:  
On the Sweetland CTools site, you will also find resources to help you complete a successful application, 
such as FAQs and application tips from current Minors in Writing.  
 
If you are unable to receive answers to your questions via the [CTools chat room], please contact 
Sweetland’s Program Coordinator for the Minor in Writing, xxxxx@umich.edu, or 734.xxx. 
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DEPARTMENTAL UNDERGRADUATE CERTIFICATE PROGRAMS  
(other than teaching certificates) 

 
Asian Languages and Cultures: 
Chinese Proficiency Test (HSK) 
 
Classical Studies: 
Phillips Classical Prize 
 
English Language Institute: 
Examination for the Certificate of Proficiency in English (ECPE)  
 
Germanic Languages and Literatures 
Dutch: Certificate of Proficiency (three levels) 
  
Intergroup Relations Program 
Patricia Y. Gurin Certificate of Merit  
 
Linguistics: Applied Linguistics and Second Language Learning and Teaching  
(not legal certification in ESL for the public schools) 
 
Spanish Language Certificate (RLL) 
 
Summer Research Opportunity Program (SROP) 
Certificate of merit and attendance 
 
 

The above certificates of completion or proficiency are offered by individual departments, not by 
the College. LSA does not have official undergraduate certificate programs. Rather, students can 
complete an academic minor with 15-18 credits. In addition, there is no mechanism in the 
Faculty Code for having certificates appear on the transcript or diploma, and nothing is listed in 
the LSA Bulletin where students typically look for such opportunities.  
 
The following scenario points to potential problems with earning an undergraduate certificate:  

1. A student receives a certificate from a department; 
2. He or she informs potential employers about the certificate; 
3. Employers check with the Registrar’s Office, which does not consider degree information 

confidential; 
4. The RO states there is nothing about a certificate on record;  
5. Finally, the person is denied the job on the basis of falsifying academic credentials.  

 
In many academic circles, the word "certificate" typically means something amounting to half a 
minor. In practice, departments that want to offer an “in-house certificate” may want to give it 
another name, such as "recognition of achievement in translation," or insert something between 
"certificate" and what is being certified, such as "Certificate of Merit in Translation").  
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For Students Admitted Beginning Fall Term 2010 
 

SGUS (Sequential Graduate/Undergraduate Studies) 
Master of Arts  

Minimum:  35 hours  
 

THESE REQUIREMENTS MUST BE REVIEWED AND DISCUSSED WITH YOUR ADVISOR 
Note:  These requirements are current as of October 2010; however, they are subject to change. 

 
Name:  ______________________________________  Term Admitted:  _________________________ 

 
• This degree program is for current LSA students who are admitted to pursue an LSA undergraduate degree and Master of Arts degree in five 

years as well as secondary teacher certification in science or math.     
• The Program Course Planning Sheet serves as (1) your ongoing record of the course work that you elect as your progress through your master’s 

degree program and (2) will become part of your permanent academic file in the Office of Student Affairs (OSA), Room 1225 School of 
Education. 

•  A copy of this program course planning sheet signed by you, your advisor and program chair should be submitted to the OSA no later than the 
beginning of the term in which you plan to graduate.  For specific information about the degree conferral process, view the Instructions for 
Applying to Graduate with a Master’s or Doctoral Degree (  http://soe.umich.edu/deadlines/degreeapp/index.html ).  

• Contact your advisor or the Office of Student Affairs regarding questions about the course work requirements.     
     
_____  Master’s with Secondary Science Teacher Certification               _____  Master’s with Secondary Mathematics Teacher Certification      
 

PROGRAM CORE REQUIREMENTS:  6 HOURS  
 

Term 
Elected 

 
Course Information 

Catalog Number/Course Title/Credit Hours 

Credit 
Hours 

Elected  

 
 

Instructor 
 EDUC 649 Foundational Perspectives on Educational Reform (3) 3  
 EDUC 695 Research and Educational Practice (3) 3  
 

MASTER'S WITH SECONDARY CONCENTRATION REQUIREMENTS:   
23 HOURS  

 
Term 

Elected 

 
Course Information 

Catalog Number/Course Title/Credit Hours 

Credit 
Hours 

Elected 

 
 

Instructor 
 EDUC 402 Reading and Writing in Content Areas (3) 3  
 Teaching Methods (3) 

 Choose one methods course from the list below:   
 
 

 

 EDUC 413 Teaching Secondary School Mathematics (3) OR    
 EDUC 422 Teaching Science in the Secondary School (3) OR   
 EDUC 504 Teaching with Technology (3) 3  
 EDUC 606  Developmental and Psychological Perspectives on Education (3)   
 EDUC 650 Reflective Teaching Field Experience (1-12; 8 hours total 

required) 
  

Fall EDUC 650 Reflective Teaching Field Experience 2  
Winter EDUC 650 Reflective Reaching Field Experience 6  
 EDUC 655 Directed Research in Educational Studies (1-6; 3 required) 3  
 

Continued on Page 2 
 

12

http://soe.umich.edu/deadlines/degreeapp/index.html�


SGUS – MASTER OF ARTS  – PAGE 2 
 

COGNATE REQUIREMENT:  6 HOURS MINIMUM 
NOTE:  Cognates are defined as graduate level non-Education courses.  Cross-listed,  meet-together courses with Education can be 

elected to fulfill the cognate requirement.  It is recommended the courses used to fulfill the cognate requirement will also fulfill a 
teacher certification requirement and are in the sciences or mathematics.   

 
Term 

Elected 

 
Course Information 

Catalog Number/Course Title/Credit Hours 

Credit 
Hours 

Elected  

 
 

Instructor 
    

    

    

 
 
Signature of Student  ________________________________________________________  Date _________________ 
 
Signature of Advisor  ________________________________________________________ Date _________________ 
 
Office of Student Affairs Approval  _____________________________________________ Date _________________ 
 
Office of Teacher Education Approval   __________________________________________ Date _________________ 
 
October 4, 2010 (subject to change) 
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Proposal to create a Sequential Undergraduate/Graduate Studies Program (SUGS) 
 

UNITE (University Network for Integrated Teacher Education) 
An Integrated BS/MA Pipeline Program for STEM Teacher Certification 

 
Background, rationale, and overview 
 
New pathways to recruit retain, and support a new generation of K-12 Math and Science teachers are needed. 
As part of the growth in collaborations between LSA and the School of Education (SOE) on problems of mutual 
interest, a new  SUGS is pr oposed i n or der t o create a m ore i ntentional, dev elopmental pat hway f or LS A 
students who enter the university and want to examine the teaching profession as a possible career path rather 
than, as has been customary, only focusing on those students who are already committed to this path. The 
collaborative pr ogram, called U NITE, for University Network for Integrated Teacher Education, introduces a  
number of new strategies: 
 
A. Early i ntervention pr ograms that, as  UROP does  for research, gives f irst- and second-year s tudents the 

opportunity to get initial, high-value, experienced-based work with teachers in classrooms prior to deciding 
on a concentration: 

i. FUTURE – in which two or three person LSA student teams are matched with in-service teachers 
who, in turn, collaborate on the creation and implementation of a four to six day classroom lesson; 

ii. Summer Science Camps – as a higher-level activity, these LSA student teams, with classroom and 
instructional des ign experience, as sist i n dev elopment and  i nstruction of t he two-week s ummer 
science camps for middle and high school students; 

iii. Science Saturdays – as a higher-level activity, these experienced LSA student steams can be part 
of t he team t hat or ganizes and del ivers m onthly, on -campus p rograms for a c ommitted group o f 
high school students. 

 
B. Application, by portfolio, in the middle of the third year, to the UNITE program, in which they complete their 

LSA deg ree w hile s imultaneously beg in t o r amp i nto a t hree s emester SOE M A pr ogram des igned to 
achieve State of Michigan teacher certification. Application to the graduate school for the MA degree would 
occur during the fourth year, so the select process would favor those students deemed to have an 
exceptionally high chance for successfully completing their BS degree by the end o f fall term fourth year, 
while taking on the MA degree. 
 

C. Applicants to the SUGS program, and, indeed, students in the early intervention activities, will be aware of 
the Noyce Fellowship program as a mechanism to further motivate their interest in participating in UNITE; a 
Noyce Fellowship provides $10K/year tuition and cost of attendance, for two years, in exchange for four 
years o f po st-graduation s ervice as  a  t eacher. The on -campus N oyce pr ogram pr ovides c ontinuing 
professional development support for its fellowship recipients during all four years.  

 
Program Details 
 
The UNITE program is a five-year BA/BS-M.A. pathway for undergraduate LSA science and mathematics 
students to al so ear n a Master of  A rts i n Educational S tudies deg ree along w ith t eacher certification at  t he 
secondary (grade 6-12) level.  
 
Using c urrent resources i n bot h LS A and t he S chool of  E ducation, U NITE, which i s m anaged by  t he I DEA 
Institute, introduces early intervention, identification, and recruitment activities related to K-12 teaching into the 
first two to three LSA years. Using an application process during the LSA student’s third year, individuals would 
be formally admitted to the UNITE program, a two year program in which they would complete the 
undergraduate and master degrees.  
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UNITE PROGRAM STRUCTURE 

Years One and Two -  
First-year and Second-year Students 

Coursework for B.S. degree from LSA plus early intervention activities 
Concentration = Science or Mathematics 

Year Three –  
Third Year Students 

Application process for UNITE program  
Apply to NOYCE program if desired 

Course Cr. 
Semester 

Taken 

Program in 
which course 

would be taken 

Count as 
undergrad LSA 
elective credit? 

Count toward 
MA degree? 

Required for 
Teacher 

Certification? 
Various LSA As 

needed 
Winter LSA Undergrad Yes Yes1 No 

EDUC 402 
Reading and 
Writing in the 
content area 

3 Winter SOE Secondary 
Undergrad 
Teacher Cert 

 Yes Yes Yes 

School-based 
experience 

2 Winter LSA/SOE1 Yes No Yes 

Year Four Fall Term –  
Fourth Year Students 

Submit Rackham application by October 1 
Various LSA As needed Fall LSA Undergrad Yes No No 

GRADUATE FROM LSA IN DECEMBER2  

Year Four Winter Term – 
Semester One Graduate Rackham Students 

EDUC 649 

Foundational 
Perspectives on 
Educational 
Reform  

3 Winter or 
Spring 

Rackham Ed 
Studies MA  

No Yes Yes 

EDUC 606 
Educational 
Psychology 

3 Winter SOE Sec 
Undergrad 
Teacher 
Certification 

No Yes Yes 

Cognates: 400 or 
500 level LSA 
courses3 

Min. 6 Winter Rackham 
Educational 
Studies MA 

No Yes No 

Year Five –   
Semester Two and Three Graduate Rackham Students 

EDUC 413 
Teaching 
Secondary 
School 
Mathematics 
*OR* EDUC 422 
Teaching of 
Science in the 
Secondary 
School 

3 Fall Rackham 
Educational 
Studies MA  

No Yes Yes 

EDUC 504 
Teaching with 
Technology 

2 Fall Rackham 
Educational 
Studies MA 
student; course 
elected with 
other graduate 
Master’s with 
Secondary 
Certification 
students 

No Yes Yes 
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EDUC 650 
Reflective 
Teaching Field 
Experience  
 

2 Fall Rackham 
Educational 
Studies MA 
student; course  
elected with 
other graduate 
Master’s with 
Secondary 
Certification 
students 

No Yes Yes 

EDUC 695 
Research and 
Educational 
Practice 

3 Fall Rackham 
Educational 
Studies MA 
student; course  
elected with 
other graduate 
Master’s with 
Secondary 
Certification 
students 

No Yes No 

EDUC 490 
Methods in minor 

1 Fall SOE Undergrad 
& Sec MAC 

No No Yes 

EDUC 504 
Teaching with 
Technology 

1 Winter Rackham 
Educational 
Studies MA 
student; course  
elected with 
other graduate 
Master’s with 
Secondary 
Certification 
students 

No Yes Yes 

EDUC 650 
Reflective 
Teaching Field 
Experience  

6 Winter Rackham 
Educational 
Studies MA 
student; course  
elected with 
other graduate 
Master’s with 
Secondary 
Certification 
students 

No Yes Yes 

EDUC 655 
Directed 
Research in 
Educational 
Studies 

3 Winter Rackham 
Educational 
Studies MA 
student and 
UNITE non-
degree program 

No Yes No 

RECOMMENDATION FOR TEACHER CERTIFICATION in MAY 
MASTER’S OF ARTS DEGREE AWARDED in APRIL/MAY 

1 If not required for undergrad concentration and course is approved for undergraduate or graduate credit.  
2 Field component could be completed through work in FUTURE program or through EDUC 307 course. 
3 If student cannot graduate from LSA in December, Rackham will admit the student for Winter as long as student needs no more than six credits to 
complete the undergraduate degree.  Expectation would be that undergraduate degree requirements would be completed in first term as Rackham 
student. 
4 Courses must be approved for graduate credit, as these are courses to fulfill cognate requirement.  
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Application Process 
 
We are imagining a two-part application process in the third year for admission consideration to the UNITE 
program: (1) a portfolio of prior teaching work, including recommendations from faculty or precollege teachers 
who are familiar with the student’s work as an instructor (2) a cover essay outlining the interest and motivation 
of the student for teaching.  For Noyce Fellowship applicants, there would also be a face-to-face presentation 
and review of the portfolio and statement.  
 
1) Possible contents of the portfolio: 

a) copies of annotated teaching materials developed and used in FUTURE,  
b) Summer Science Camps, peer-led instructional activities, Noyce internships 
c) any experience-based revisions of the materials in (a) 
d) reflective memos and/or links to an e-portfolio site 
e) letters of reference from supervising faculty and/or collaborating teachers 

 
2) The cover essay portion uses the following trigger questions and instructions to the candidate. 

a) Why do you want to teach? 
b) What goals do you want to achieve as a teacher? 
c) What are your beliefs about teaching? How have they been influenced by your teaching experiences? 
d) What do you think you would find intriguing or exciting about teaching as a professional career? 
e) Describe a key experience or more general experience that influenced your thinking about teaching. If 

you can cite evidence to support your statement from your portfolio, please do so. 
Note to applicants: Keep in mind that the above questions are to serve as a guide to help you think about 
why you want to become a teacher. Your Statement of Purpose should read like a well thought out essay 
and not a response to a series of questions. In addition, it should be two to four typed, double-spaced, 
single-sided pages. Carefully edit your statement for content and writing conventions. 

 
3) In a face-to-face presentation, the Noyce candidate will spend roughly 30 minutes with a subset of the 

steering committee in order to engage in a casual dialog about the contents and issues raised in the 
portfolio and its accompanying statement. 

 
Application to the Rackham Graduate School would happen October 1st of the senior year.  Applications will 
be reviewed by School of Education science or math education faculty or designees and admitted students will 
be assigned a School of Education faculty advisor.  The GRE requirement will be waived for this specific group 
of students, since they must have a minimum 3.20 GPA in their undergraduate program and will have been 
evaluated for appropriateness for the graduate program in years two, three, and four. 
 
Master of Arts in Educational Studies with Teacher Certification 
 
Students admitted to this program will pursue the requirements for a master’s degree and both a teaching 
major and minor in the areas of science or math.  In order to be eligible for teacher certification, students will 
have to complete the following: 

1. All degree program requirements (both BA/BS and M.A.), including undergraduate grades in the teaching 
major and minor of 3.0 or better and 5.0 (B or better) at the graduate level.  This exceeds the minimum 
requirements of the traditional undergraduate certification program and takes into account the Rackham 
policy requiring a student to maintain a cumulative graduate GPA of 5.0 or better (see Rackham School 
Academic Policies – Subsection 4.6 Good Academic Standing:  
http://www.rackham.umich.edu/policies/academic_policies/section4/#46).  Rackham policy allows 
students to receive a grade of C- or better for a course to count towards the program unless it is a 
cognate (see Rackham School Academic Policies – Subsection 4.5 Grade and Transcripts:  
http://www.rackham.umich.edu/policies/academic_policies/section4/#45).  Rackham policy also 
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requires students to receive a grade of B- or better in the cognate courses (See Rackham School 
Academic Policies – Section 6. Master’s Degrees:  
http://www.rackham.umich.edu/policies/academic_policies/section6/).  The Rackham policy requires a 
minimum of 4 hours of cognates; we are exceeding this requirements and requiring a minimum of 6 
hours. 

2. All certification coursework with grades of 3.0 (undergraduate) or 5.0 (graduate) per course. 

3. Passing scores on relevant Michigan Tests for Certification (MTTC).  This would include Basic Skills 
(passed prior to Year Four), and teaching major and minor tests (prior to Year Five). Again, this 
exceeds the requirements of the undergraduate secondary certification and Secondary MAC programs. 

4. Criminal Background Check via fingerprinting completed during Year Three. 

5. First Aid and CPR (child and adult) certification. 
  
Course Elections 
 
We are proposing a BA/BS degree in LSA that requires a minimum of 120 hours and proposing a Master of Arts 
degree in Educational Studies that requires a minimum of 35 hours of graduate level coursework; see 
Educational Studies Program Course Planning Sheet.  To complete both degree programs in 5 years, this 
SUGS program is proposing double counting a maximum of 12 hours of course work.  This would include: 
EDUC 402 Reading and Writing in the Content Areas (3 credits) and up to nine hours of LSA science or math 
courses that are both approved for undergrad or graduate credit and are not utilized to meet the undergraduate 
concentration requirements.  The courses could be elected from:   
 
Astronomy (Subject Code: ASTRO)  
Biology (Subject Code: BIOLOGY)  
Biophysics (Subject Code: BIOPHYS) 
Chemistry (Subject Code:  CHEM) 
Ecology & Evolutionary Biology (Subject Code: EEB)  
Geological Sciences (Subject Code: GEOSCI)  
Mathematics (Subject Code: MATH)  
Molecular, Cellular & Developmental Biology (Subject Code: MCDB) 
Physics (Subject Code: PHYSICS) 
 
Academic Structure 
Below is some information that may be useful to the Registrar’s Office when this program is approved and 
added to the academic structure table.  
 
The master’s program is in Educational Studies; the degree that is to be conferred is a Master of Arts in 
Educational Studies.  We would, however, like to propose the following sub-plans and sub-plan descriptions for 
the master’s degree: 
 
Sub-Plan Sub-Plan Description 
SecSciTCert Master’s with Sec Sci Teach Cert 
SecMthTCert   Master’s with Sec Math Teach Cert 
 
Rackham SUGS Election Form and Instructions 
Once the program is approved, we will work to create SUGS Election form, per Rackham’s instructions. 
http://www.rackham.umich.edu/downloads/oard/SUGS_Election_Form.pdf 
 
Rackham Sequential Undergraduate/Graduate Studies (SUGS) Information – Education only 
Once the program is approved, we will develop relevant text, as Engineering did in the link below, about our 
SUGS program, for the Rackham website. 
http://rackham.helpserve.com/index.php?_m=knowledgebase&_a=viewarticle&kbarticleid=216&nav=0,1 

18

http://www.rackham.umich.edu/policies/academic_policies/section4/#46�
http://www.rackham.umich.edu/policies/academic_policies/section4/#45�
http://www.rackham.umich.edu/policies/academic_policies/section6/�


 
IDEA Institute UNITE Program 

Sample Course Record 
Chemistry Major 

(assuming student tests out of General Chemistry) 

First year 

LSA Requirements Concentration Requirements 
Fall 
ENGLISH 124/125 FYWR (4) 
Foreign Language I (4) 
 
 
Winter 
Foreign Language II (4) 
SS/HU and Race & Ethnicity (3) 
 
 

Fall 
CHEM 210 (4)  
CHEM 211 (1) 
MATH 115 (4) 
 
Winter  
CHEM 215 (3) 
CHEM 216 (2) 
PHYSICS 135 (4) 
PHYSICS 141 (1) 
 

Second Year 

LSA Requirements Concentration Requirements 
Fall 
Foreign Language III (4) 
 
 
 
 
Winter 
Foreign Language IV (4) 
Humanities (3) 
PSYCH 111 (SS credit 3) 

Fall 
MATH 116 (4) 
CHEM 260 (3) 
PHYSICS 240 (4) 
PHYSICS 241 (1) 
 
Winter 
CHEM 241 (2) 
CHEM 242 (2) 
MATH 215 (4) 
 
 

Third Year 

LSA Requirements Concentration Requirements 
Fall 
Social Science (4) 
 
 
 
 
Winter 
Educational Foundations (5) For UNITE Program 
SS/NS/HU (4) 
 

Fall 
CHEM 302/303 (3) 
CHEM 461 (4) 
CHEM 462 (2) 
CHEM 447 (3) 
 
Winter 
CHEM 312 (2)  
CHEM 402 (3)  
CHEM 480 (3)  
 

Fourth Year (Fall Term Only) 

LSA Requirements Concentration Requirements 
Fall 
SS/NS/HU (4) ULRW 
SS/NS/HU (3) 
 

Fall 
CHEM 485 (2)  
MATH 216 (4)   
CHEM 463 (3)  
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IDEA Institute UNITE Program 
Sample Course Record 

 
Ecology and Evolutionary Biology Major 

(assuming student tested out in General Chemistry) 

First year 

LSA Requirements Concentration Requirements 
Fall 
ENGLISH 124/125 FYWR (4) 
Foreign Language I (4) 
 
Winter 
Foreign Language II (4) 
PSYCH 111 (SS credit 3) 

Fall 
MATH 115/185 (4) 
BIOLOGY 171 (4) 
 
Winter  
BIOLOGY 172 (4) 
BIOLOGY 173 (2) 
MATH 116/186 (4)  
 

Second Year 

LSA Requirements Concentration Requirements 
Fall 
Foreign Language III (4) 
SS/NS/HU and R&E (4)  
Social Science (4) 
 
Winter 
Foreign Language IV (4) 

Fall 
CHEM 210 (4)  
CHEM 211 (1) 
 
 
Winter 
CHEM 215 (3) 
CHEM 216 (2) 
BIOLOGY 207 (4) 
BIOLOGY 230 (4) 
 

Third Year 

LSA Requirements Concentration Requirements 
Fall 
SS/NS/HU (4) 
 
 
 
 
 
Winter 
Educational Foundations (5) For UNITE Program (ID) 
SS/NS/HU (3) 
 

Fall 
MCDB 310 (3)  
PHYSICS 125/135/140/160 (4) 
PHYSICS 127/141 (1) 
BIOLOGY 305 (3) 
 
 
Winter 
PHYSICS 126/235/240/260 (4) 
PHYSICS 128/241 (1) 
EEB 450 (5) 
 
Spring (Biostation) 
EEB 381(5) 
EEB 390 (3) 
 

Fourth Year (Fall Term Only) 

LSA Requirements Concentration Requirements 
Fall 
SS/NS/HU (3) 
Elective(s) (4) 
 

Fall  
EEB 397 (3) ULRW 
EEB 410 (4) 
EEB 404 (3)  
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IDEA Institute UNITE Program 
Sample Course Record 

 
MATHEMATICS CONCENTRATION 

First year 

LSA Requirements Concentration Requirements 
Fall 
ENGLISH 124/125 FYWR (4) 
Foreign Language I (4) 
SS/NS/HU (3) 
PSYCH 111 (SS credit 3) 
  
Winter 
Foreign Language II (4) 
Humanities (4) 
 

Fall 
MATH 115 (4) 
 
 
 
 
Winter   
PHYSICS 140 (4) 
PHYSICS 141 (1) 
MATH 116 (4)  
 

Second Year 

LSA Requirements Concentration Requirements 
Fall 
Foreign Language III (4) 
 
 
 
 
Winter 
Foreign Language IV (4) 
SS/NS/HU (4) 

Fall  
MATH 215 (4) 
MATH 475 (3) 
EECS 183 (4)  
MATH Elective (3) 
 
Winter 
MATH 217 (4) 
PHYSICS 240 (4) 
PHYSICS 241 (1) 
 

Third Year 

LSA Requirements Concentration Requirements 
Fall 
SS/NS/HU (4) 
SS/NS/HU (4) 
 
 
 
Winter  
Humanities and R&E (4)  
Educational Foundations (5) For UNITE Program (ID) 
SS/NS/HU (3) 
 

Fall 
MATH 316 (3)  
MATH Elective (3) 
MATH 433 (3) 
 
 
Winter 
MATH 412 (3) 
MATH 486 (3) 
 

Fourth Year (Fall Term Only) 

LSA Requirements Concentration Requirements 
Fall 
ULRW (4) 
SS/NS/HU (4) 
 
 

Fall  
MATH 451 (3) 
MATH Elective (3) 
Upper MATH Cognate (3) 
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IDEA Institute UNITE Program 
Sample Course Record 

 
PHYSICS CONCENTRATION 

 

First year 

LSA Requirements Concentration Requirements 
Fall 
ENGLISH 124/125 FYWR (4) 
Foreign Language I (4) 
Natural Science (3) 
Mini-Course Elective (1) 
 
Winter 
Foreign Language II (4) 
SS/NS/HU (4) 
 

Fall 
MATH 115 (4) 
 
 
 
 
Winter   
PHYSICS 135/140/160 (4) 
PHYSICS 141 (1) 
MATH 116 (4)  
 

Second Year 

LSA Requirements Concentration Requirements 
Fall 
Foreign Language III (4) 
 
 
 
 
Winter 
Foreign Language IV (4) 
SS/NS/HU  (4) 

Fall  
MATH 215 (4) 
MATH 216 (4) 
PHYSICS 235/240/260 (4) 
PHYSICS 241 (1) 
 
Winter 
PHYSICS 340/341 (4)  
PHYSICS 390 (3) 
PHYSICS Elective (3) 
 

Third Year 

LSA Requirements Concentration Requirements 
Fall 
Elective (3) 
SS/NS/HU (3) 
Psychology 111 (SS credit 3) 
 
 
Winter  
SS/HU and R&E (4)  
Educational Foundations (5) For UNITE Program (ID) 
 

Fall 
PHYSICS 451 (3)  
PHYSICS 405 (3) 
PHYSICS 401 (3)  
 
 
Winter 
PHYSICS 441 (3) 
PHYSICS 453 (3) 
PHYSICS 452 (3) 
 

Fourth Year (Fall Term Only) 

LSA Requirements Concentration Requirements 
Fall 
SS/HU ULRW (4) 
SS/NS/HU (4) 
 

Fall   
PHYSICS 442 (3) 
PHYSICS 406 (3)  
PHYSICS 463 (3) 
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CICS 101 / Geography 145 / UC 145 
Introduction to International Studies 

 
Fall 2010 

Tu Th 2:30 – 4:00 
Angell Hall, Auditorium B 

 
 
Instructor: Brad Farnsworth 

Room 2626, International Institute 
734-936-3917 
bradleyd@umich.edu 

 
GSIs:  Asli Gur (agur@umich.edu) 
  Brett Levy (brettml@umich.edu) 
 
Summary 
 
This is the introductory core course for the international studies major.  This class has no 
prerequisite and it is open to all Michigan undergraduates.  It can be used as a gateway course to 
explore the many options in area and international studies that are available through our academic 
departments and professional schools.  It also meets the social science distribution requirement 
and the geography requirement for public teacher certification in the School of Education. 
 
Format 
 
The course is divided into six modules.  Each module is two weeks in length and comprises three 
lectures and one discussion section.  During the weeks when we hold discussion section meetings, 
there is no Thursday lecture.  Each discussion section has a strict enrollment limit of twenty-six 
students.  Consult the time schedule if you do not know the meeting time and location of your 
discussion section. 
 
The module topics are: 
 

• Introduction to globalization 
• Inter-governmental cooperation 
• Economic development 
• Human rights and human security 
• Global systems 
• The globalization of knowledge and ideas 

 
In order to take full advantage of the international resources at the University of Michigan, this 
course features at least one guest lecturer in each module. 
 
All readings are available through Ctools.   Each reading will appear as a separate file, and the 
reading list for each module will be posted as a separate document.  Ctools will also be used for 
posting lecture slides, written assignments, discussion questions, changes to the lecture schedule 
or syllabus, and announcements.  There is no textbook or course pack for this course.   
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The discussion sections will be essential for understanding the material that will be introduced in 
the lectures.  You will be graded on your level of participation during these sessions (see 
“Grading” below).   
 
Each module in this course has a two- or three-page guide that includes learning goals, discussion 
questions, key points, and ideas on connecting the modules.  Be sure you read this guide carefully 
before you begin any other work on a new module.  You should prepare responses to the 
discussion questions before each of your discussion section meetings, although these may not be 
the only topics that are covered in your section. 
 
Grading 
 
Your final grade for this course will be based on examinations, paper assignments, and class 
participation: 
 

• In-class examinations: 50% 
• First paper: 15% 
• Second paper: 20% 
• Class participation: 15% 

 
There will be an in-class examination on each of the six modules.  These will each take thirty 
minutes and will consist of multiple choice questions.  The examination for each module will be 
administered at beginning of the following module; for example, the examination for Module 1 
will take place at the beginning of class on 21 September, the examination for Module 2 will take 
place at the beginning of class on 5 October, and so on.  Each examination is worth ten points, 
and we will drop your lowest examination score. 
 
Paper assignments will be distributed during the discussion class at the end of each module.  You 
only have to write papers on two of the modules, but there will be paper assignments for all six of 
them, and you will be able to choose which module to write on.  These assignments are highly 
structured, with strict word limits.  The paper assignments from last semester are on Ctools, 
although they may be modified.  You must write your first paper during the first half of the 
course (on either Module 1, 2, or 3) and you must write your second paper during the second half 
of the course (on either Module 4, 5, or 6).  
 
Class participation will be based on your performance during each of the six discussion classes.  
Attendance is mandatory, and I reserve the right to take attendance.  
 
There is no final examination for this class. 
 
Office Hours 
 
Brad Farnsworth:  Tuesdays from 10:00 – Noon; Room 2626, International Institute (1080 S. 
University) 
 
Asli Gur:  Mondays from 1:30 to 2:30 and Tuesdays from 1:30 to 2:30; Room 4247, LS&A 
Building (500 S. State) 
 
Brett Levy:  Thursdays from 12:30 to 2:30; Amer’s on State Street 
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All instructors are also available by appointment. 
 
Schedule 
 
Class starts promptly at 2:40.  The first five minutes of class will typically be used for 
announcements and for introducing the guest speaker, if we have one.  Remember that we will 
hold thirty-minute examinations at the beginning of each module. 
 
We will attempt to post lecture slides before each class.  This may not always be the case with 
guest lecturers:  some will not use slides, some will only make them available after class, and 
some will not allow them to be shared at all.  
 
I will allow laptops to be used for taking lecture notes.  If students are abusing this privilege by 
using their laptops for activities that are not related to this class, I will suspend this privilege, and 
I may cancel it altogether.  Discussion section leaders will each set their own policies on laptop 
use in their sections. 
 
 

 
Date Lecturer Topic 

    
 

Module 1:  Introduction to globalization  
 

    1 7-Sep Brad Farnsworth Intro to Module 1 
2 9-Sep Brad Farnsworth The Silk Road 

    3 14-Sep Dan Herbert The global film industry 
4 16-Sep GSIs Discussion 

    
 

Module 2:  Inter-governmental cooperation 

    5 21-Sep Ken Kollman Intro to Module 2 
6 23-Sep Jim Adams The European Union 

    7 28-Sep Barbara Koremenos The Nuclear Nonproliferation Treaty 
8 30-Sep GSIs Discussion 

    
 

Module 3:  Economic Development 
 

    9 5-Oct Brad Farnsworth Intro to Module 3 
10 7-Oct Linda Lim Labor standards 

    11 12-Oct Brad Farnsworth The natural resource curse 
12 14-Oct GSIs Discussion 
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19-Oct Break Break 

    
 

Module 4:   Human rights and human security 

    13 21-Oct Susan Waltz, Carrie Walling Intro to Mod 4 

    14 26-Oct Susan Waltz NGOs and the Process of Human Rights Change 
15 28-Oct Susan Waltz The United States before the UN Human Rights Council 

    16 2-Nov Carrie Walling Human rights and human security 
17 4-Nov GSIs Discussion 

    
 

Module 5:  Global systems 
 

    18 9-Nov Tom Gladwin  Intro to Module 5 
19 11-Nov Tom Gladwin Climate change 

    20 16-Nov Steve Percy Energy 
21 18-Nov GSIs Discussion 

    22 23-Nov Brad Farnsworth Career panel 
23 25-Nov Break Break 

    
 

Module 6:  The globalization of knowledge and ideas 

    24 30-Nov Brad Farnsworth Intro Mod 6 
25 2-Dec Mark Wilson Treating infectious disease 

    26 7-Dec Brad Farnsworth Managing the international organization 
27 9-Dec GSIs Discussion 
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